The Early Reading Portfolio

You are training to teach in primary schools at a time when the teaching of reading and the development of early reading in particular, has a raised profile. Obviously it has always held an important place, but this recent emphasis has grown in response to several reports such as Rose’s Independent Review of the Teaching of Early Reading (DfES, 2006) and OfSTED’s Teacher Trainees and Phonics (OfSTED, 2008). The latter report made a series of recommendations for both teacher trainees and teacher training institutions which are as follows:

· Trainees should be prepared for rigorous assessment of individual pupils’ phonic knowledge and skills
· Trainees should understand links between phonic skills for early reading and for writing
· Trainees should observe good teaching and assessment of early reading, including systematic phonics
· Trainees should be observed teaching early reading where the feedback they receive from tutors and school mentors is quality assured so that it is sufficiently subject specific. 
· Trainees should have a clear understanding of the place of systematic phonics in supporting weaker readers in KS 2

Teachers’ Standards (2012)
The following Teachers’ Standards are embedded within the range of your university and school-based experiences:

2 	Promote good progress and outcomes by pupils
· Be accountable for pupils’ attainment, progress and outcomes.
3	Demonstrate good subject and curriculum knowledge
· Demonstrate a critical understanding of developments in the subject and curriculum areas, and promote the value of scholarship.
· If teaching early reading, demonstrate a clear understanding of systematic, synthetic phonics.
6	Make accurate and productive use of assessment
· Use relevant data to monitor progress, set targets, and plan subsequent lessons.

THE EARLY READING PORTFOLIO

The Early Reading Portfolio is an integral document and you should be working your way through the tasks and be collecting information in self-directed days/placements where you have gaps.  

In line with OfSTED recommendations, all students are observed teaching early reading on your final two placements.   The grades from these observations will be taken in at the end of your final practice.  Your completed portfolio will form part of your PDP and is to be shared with your PDT in tutorials.  The ERP is handed in at specific points in your training and these will be shared with you in seminars. 

Early Reading Portfolio 

The Early Reading Portfolio (ERP) intends for you to observe 3 key areas that link to the taught course, self-directed days and School Experience.  These include:

1. The Language Rich Environment
2. Learning and Achievement
3. Planning, Teaching and Evaluation

The observations you will carry out for the ERP are designed to extend your University based learning in to the classroom. 

When you carry out an observation try to record:

· what you observe the teacher doing

· what you observe the children doing

· some of your own thoughts about the teaching approach you observe (what the teacher has planned and carried out) and the learning taking place (what you see the children doing).  Try to make links between the taught University sessions and your ERP.

On occasions there will be materials that would be useful to collect and add to your portfolio.  These additional documents will serve as evidence of your learning and as a record of useful resources. 

Additional tasks will be set for Year 3 and Year 4, so your Portfolio is very much a working document.

Some things to add to your portfolio:

· Planning that the teacher used
· Resources the teacher used
· Information / pamphlets from the school
· Resources you used or made
· Observation schedule
· Photos of the classroom environment
· Results of your Early Reading Audit and any targets set

Students should carry out these observations during self-directed days and your placements across Years 2 - 4 and share the outcomes with PDTs in tutorials.    Following each placement you will hand in your portfolio to the Partnership Office for review by the English team.   On completion of final SE you will hand-in to the Partnership Office before it is returned to you.  It is advisable to take your Portfolio to interview, to demonstrate your broad knowledge of early reading.  
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Early Reading Confidence Audit – preparing to teach early reading, including the role of systematic, synthetic phonics

The portfolio provides specific evidence for the Teachers’ Standard 3:   
Demonstrate good subject and curriculum knowledge
If teaching early reading, demonstrate a clear understanding of systematic, synthetic phonics.

The aim of this confidence audit is to reflect on not only your subject knowledge but also on your ability to teach the areas outlined below.    Colour-code your bandings and then decide what you can do to further support your understanding of the teaching of phonics.  For example, use of self-directed days, self-study, assignments and assignment feedback peer support, attending workshops, using on-line materials. 

Decide whether your banding is: 
A = confident and have evidence from SE, self-directed days, assignments
B = confident in some areas but need additional experience
C = further development needed

	Area/actions
	A
	B
	C
	Evidence or actions required to meet target

	Knowledge of Simple View of reading (SVoR)

	
	
	
	

	Understanding of the role of word recognition and comprehension within early reading
	
	
	
	

	Understanding of systematic, synthetic phonics
	
	
	
	

	Ability to plan and deliver a series of focused phonics lessons using Review, Teach, Practise and Apply
	
	
	
	


	Understanding of the role of guided reading in supporting early readers
	
	
	
	

	Understanding of the role of shared reading in modelling effective reading strategies
	
	
	
	

	Awareness of the four aspects of comprehension and to give examples of appropriate questions
	
	
	
	

	Ability to articulate 44 phonemes and corresponding graphemes
	
	
	
	

	Confidence in defining and using appropriate terminology, including:  grapheme, phoneme, digraph, trigraph, quadrigraph
	
	
	
	

	Ability to explain blending and segmenting and their relation to reading and spelling
	
	
	
	

	Knowledge of phoneme/grapheme and grapheme/phoneme correspondence 
	
	
	
	

	Awareness of range of reading schemes that support the teaching of systematic, synthetic phonics
	
	
	
	

	Ability to assess early reading using forms of assessment including: miscue analysis, reading conference, assessing pupil progress (APP) and other assessment materials (give specific examples)
	
	
	
	

	Experience of feeding back to children on their reading and suggesting ways forward for target setting
	
	
	
	

	Understands the interdependence of reading, writing and speaking & listening
	
	
	
	

	Be observed teaching phonics and respond to feedback (please complete for either SE3/SE2(3) or SE4/SE3(3).  

Please record the role of the observer: link tutor, teacher tutor, English Subject Leader etc. 
	SE3 or SE2(3)
	Grade
	SE4 of SE3(3)
	Grade

	
	Year group:


	


	
	Year group:


	


	

	
	Observer:
	Observer:
	

	

	IMPACT & OUTCOME
Final response to question (please tick or comment):
‘How prepared are to teach reading including systematic synthetic phonics and comprehension?’
	Very well prepared
	Well prepared
	Not at all prepared
	Comments (if appropriate)

	
	
	
	
	

	Targets to carry forward to NQT year



	




1.   The Language Rich Environment

Discover the language environment

Identify the main phonics scheme your school is using to deliver regular, systematic, synthetic phonics sessions. Talk about how it is used and why it was chosen with your teachers or the teacher using it. Discuss the school’s approach to the teaching of reading and use of the classroom environment to promote and support the skills of word recognition, language comprehension and/as well as reading for pleasure. Use the checklist to observe the school reading environment.  

Observe language rich learning environments across the school focusing on those which support encoding (spelling).  Look at how children’s writing is visible in the classroom: handwritten, drafts, final copies, word processed etc. 

Discuss the schools approach to the teaching of spelling and use the checklist to observe the school spelling environment.
Observe how a language rich environment is encouraged during teaching activities 

Observe how the teacher engages the children with story and language. Record how the class teacher encourages a language rich environment that motivates children to enjoy using language and reading. Examine how the teacher provides opportunities for talk e.g. talk partners, collaborative work.
Assuring high quality phonics work – evaluation (Year 3)
Using one of the phonics/reading schemes listed, evaluate the scheme in terms of the way it addresses the specific criteria.   Consider the schemes that you know well and have a look at those that are unfamiliar to you.  
 Discover the language environment
	Identify the main phonics scheme your school is using to deliver regular, systematic, synthetic phonics sessions. Talk about how it is used and why it was chosen with your teachers or the teacher using it.


























Discover the language environment
Discuss the schools approach to the teaching of reading and use the checklist to observe the school reading environment.
	Reading Environment checklist
	Comment

	Book corner
	
	


	Story sacks
	
	


	Children’s opinions and preferences acknowledged
	
	

	Welcoming library environment
	
	

	Visits to the library
	
	


	Home – school link
	
	


	Community languages; other languages on display
	
	

	Role play corner
	
	


	Objects to contextualise language ( e.g. displays that compliment a story)
	
	

	Talk partners 

	
	

	Range of literature available

	
	

	Regular reading with individuals, groups or whole class
	
	

	Reading a story at the end of the day

	
	

	

	
	

	

	
	

	

	
	




*You may want to include photos, drawings or examples of the things you notice.

Discover the language environment with a focus on spelling
Discuss the schools approach to the teaching of spelling and use the checklist to observe the school spelling environment.
	Spelling Environment checklist
	Comment

	Positive classroom environment enables children to feel safe when attempting spellings and their efforts are valued.
	
	


	  Children are encouraged to  
 ‘have a go’ at spelling and proof  
  read their own work
	
	


	Teachers and other adults demonstrate a range of spelling strategies to children
	
	

	  Children know and use a range 
  of spelling strategies
	
	

	Children’s writing is displayed at different stages of the writing process: drafting, final presentation, handwritten, word processed.
	
	


	Children have easy access to displays of vocabulary, word banks, dictionaries, spell checkers.
	
	


	Children keep differentiated lists of spellings to learn and have spelling targets.
	
	

	What else  have you seen   
which supports children’s 
spelling development?


	
	


	   
	
	

	


	
	

	
	
	

	
	
	



*You may want to include photos, drawings or examples of the things you notice.


Observe how a language rich environment is encouraged during teaching activities. 
(All age phases)
Observation themes are the same for both Key Stage 1 and 2, however, oral work will involve more complex uses of language in both discussion and drama. Choose at least one of the following activities to observe in your EYS/Key Stage 1 /Key Stage 2 setting:
·    Responding to texts
·    Story making and talking about writing
·    Reading, writing and drama
	
	Observation and comments 
· what you observe the teacher doing
· what you observe the children doing
· some of your own thoughts about the teaching approach 

	                                                                                                                                                                                                      Environment
How has the teacher developed the classroom environment to encourage reading for pleasure?

Planning
What activities has the teacher  planned? What is the learning intention? How is the activity delivered to the children? (Include a copy of the lesson plan if you can)
Learning and Teaching
How does the teacher engage the children?  What are the children’s responses?
What does the teacher do that supports the children’s development of language?

How do you see the children using language during the activity? 

What opportunities are there for children to talk or make use of drama/ imaginative play?

What questioning does the teacher use?

How does the teacher check/ assess the children’s learning during the session?
	






























*Include  a copy of the lesson plan, if possible.
Assuring high quality phonics work – evaluation (Year 3)
Using one of the phonics/reading schemes listed, evaluate the scheme in terms of the way it addresses the specific criteria.   Consider the schemes that you know well and have a look at those that are unfamiliar to you.  
	Name of scheme evaluated
	


	Does the programme:
	

	Present high quality systematic, synthetic phonic work as the prime approach to decoding print? i.e. Is it time-limited, to be completed by the end of KS1 or within a specified time? Is it taught systematically? Is it taught discretely on a daily basis as the prime approach to teaching children how to read and spell words?


	



	Is this programme designed for the teaching of discrete, daily sessions progressing from simple to more complex phonic knowledge and skills and covering the major grapheme phoneme correspondences?


	



	Enable children’s progress to be assessed? If so, what assessment materials does it include and what does it assess?


	



	Use a multi-sensory approach so that children learn variously from simultaneous visual, auditory and kinaesthetic activities which are designed to secure essential phonic knowledge and skills? If so, how does it achieve this?


	



	Demonstrate that phonemes should be blended, in order, from left to right, ‘all through the word’ for reading?


	



	Demonstrate how words can be segmented into their constituent phonemes for spelling and that this is the reverse of blending phonemes to read words?


	



	Ensure children apply phonic knowledge and skills as their first approach to reading and spelling even if a word is not completely phonically regular?


	



	Ensure that children are taught high frequency words that do not conform completely to grapheme/phoneme correspondence rules?

	

	Ensure that, as early as possible, children have opportunities to read texts (and spell words) that are within the reach of their phonic knowledge and skills even though every single word in the text may not be entirely decodable by the children unaided?


	



	Any further comments:





	Would you recommend it to others?






http://www.education.gov.uk/schools/teachingandlearning/pedagogy/phonics/a00191791/match-funding-for-systematic-synthetic-phonics-products-and-training 

[image: ]







2. Learning and Achievement
Observe discrete phonics teaching (All age phases)

Observe at least one synthetic phonics session and write down your reflections using the appropriate template. Wherever possible use accurate vocabulary such as blending, segmenting, phoneme, grapheme etc. to describe the phonics teaching you observe. 
Examples of children’s work
Collect, annotate and evaluate samples of writing across the curriculum for focus children.  Reflect on what children know, can do and what they need to do next and record their steps. 

Complete a miscue analysis and reading conference (Year 3)

Undertake a miscue analysis with a target child using the guidance from the seminar.  You may not be familiar with the notion of a reading conference but you may consider using the pro-forma to undertake a focused discussion about reading with one of your target children. 


Observe discrete phonics teaching  (Reception/Key Stage1)
	Focus
	Observation notes

	Revisit and review:
How does the teacher reinforce prior learning?

What knowledge do the children already have of the alphabetic code?

How does the teacher make the learning engaging for the children?
	

	Teach (learning objective)
What do the children learn during the phonics session?

How does the teacher check/ assess the children’s learning during the session?

What skills do the children display and /or learn?
	

	Practise:
What opportunities do the children have to practise the phonic learning objective?
	

	Apply:
What opportunities do children have to use their new learning?


	

	Other comments

	

	What can I learn from the teacher I observed? 
Following your observation of a class teacher teaching a synthetic phonics lesson, make a note of implications for your own learning:




Observe discrete phonics/ spelling teaching  (Key Stage 2)
	Focus
	Observation notes

	Revisit and review:

What knowledge do the children already have of the alphabetic code?
How does the teacher assess/ reinforce prior learning?  
What are their particular learning needs? 
How does the teacher make the learning engaging for the children? 
How has the session been adapted to motivate older children?
	



	Teach:

What do the children learn during the phonics/ spelling session? 
Is there a specific learning focus for the group, e.g. a specific spelling rule/strategy or phonic skill
How does the teacher check/ assess the children’s learning during the session?
What skills do the children display and /or learn?
	

	Practise:
What opportunities do the children have to practice, explore or investigate the phonic skill or spelling rule/strategy?
	

	Apply:
What opportunities do children have to use their new learning?

	

	What can I learn from the teacher I observed?
Following your observation of a class teacher teaching a synthetic phonics lesson, make a note of implications for your own learning:






Examples of children’s work with a focus on spelling development

Collect samples of writing from across the curriculum for your focus children (advice to be given in seminars). 
Using the APP grids, your school’s agreed assessment tool or your copy of the First Steps Spelling Development
Continuum, annotate/highlight each piece of writing in order to answer the following: 

	What does each child already know about spelling? What can they do?











	What does each child need to learn/do next?












	What progress do the children make in relation to spelling while you are with them?













	Talk to the children about their spelling and about how they ‘have a go’ at unfamiliar spellings. Ask them to explain the strategies that they use.















	Reading conference

	Date:						
	Name:
	Age:
Class: 

	Self-assessment
	






	Range and preferences
	

	Skills

	


	Current reading



	



	Reading conference prompt sheet (example questions, there are many, many more….)

	Self-assessment
Do you enjoy reading?
Is there anything you or dislike about reading?
Are you a good reader?
Is there any area of reading that you’d like to get better at?
What kinds of books do you like reading?

	Current reading
What are you reading at the moment?  At home/school?
Would you like to read a bit to me, or tell me about it?
What do you think will happen next?
How do you think it might end?
What book would you like to read next?
If you had a chance to author a question, what would you ask them?

	Range and preferences
How do you choose a book?
What are your favourite kinds of books?
Do you have a favourite author?
When do you like reading?  Where?
Do you like to read quietly or with someone else? Who?
Which character do you like best in this book?
Were there any words that interested or puzzled you? 
	Skills
What do you do when you don’t know a word?
What’s the most difficult word in this book?
Did you find this book too difficult, easy or just right?
What kinds of books do you find difficult to read?
How would you retell this part in your own words?
Can you show me a word that you found a bit tricky and tell me how you worked it out?




Adapted from:  Karavis, S., Davies, P. & Redfern, A. (1995) Progress in English assessment and record keeping at KS1 & 2.  Reading:  RLIC



	Miscue analysis grid
	Date
	
	Pupil 
	

	
	
	
	
	
	
	
	

	Text
	Miscue
	Grapho/phonic
	Semantic
	Syntactic
	Non-response
	Corrections

	
	
	Visual
	Auditory
	
	
	
	

	



















	
	
	
	
	
	
	

	
No. of repetitions……………………………………………………………… No.of insertions   ……………………………………………………….

No. of omissions ………………………………………………………………  No.of corrections ……………………………………………………….


	

	Observations from reading:

	
	Yes/No
	Comments

	Reads word for word
	
	

	Reads in a jerky way with little intonation
	
	

	Segments unknown words
	
	

	Uses SSP as a first strategy
	
	

	Reads missing out lines or losing place in the text
	
	

	Reads without regard for punctuation
	
	

	Reds stressing every syllable
	
	

	Reads fluently without hesitation only before difficult words
	
	

	Reads pausing after phrases and whole sentences at punctuation points
	
	

	Understands the overall meaning of the text
	
	

	Strengths/ areas of development
	













3.    Planning, Teaching and Evaluation

Observe a guided reading session 

Observe at least one reading session that provides a group of children with guided reading practice.  The guided reading practice may focus on decoding strategies, for example applying phonics skills to decode or using contextual clues and other strategies.  A guided session may also focus on the development of comprehension skills and eliciting responses to literature from the children. In an Early Years setting this may be a one-to-one session between the child and the teacher. 

Engage with spelling and handwriting at a whole school and class level

Observe the teaching of spelling and handwriting lessons and consider how reading is used to inform writing.  Plan, teach and evaluate a spelling work session.  Engage with the school’s handwriting policy, noting in particular how this links with phonics instruction.


Plan and teach a synthetic phonics lesson (Year 2(3), 3 or Year 3(3), 4)

Using the teaching sequence, plan and teach to a small group of children a phonics or spelling lesson. Reflect on the learning that took place in your lesson. A template is attached for guidance.   You will need to be formally observed teaching phonics on either your KS1 or KS2 placement and need to ensure your observer (TT/LT/English Subject Leader) uses the appropriate form in the Portfolio (an electronic copy is available on LN). 

Early Reading Audit (Year 3)

Having achieved 100% for your on-line audit, consider the areas you need to improve and record your targets. 

Observation of good practice in phonics (Year 3(3), 4)

Visit to Leading Partners in Literacy school to observe good practice in phonics and follow-up discussion.

Observe a guided reading session
	Focus – guided reading session
	Observation notes

	Organisation
How are the children grouped? E.g. ability, book level, formative assessment 
How does the teacher hear them all read? Does he/she hear them all read?
How does the teacher introduce the session e.g. refer to a specific reading skill/ learning objective?
Word recognition 
What happens when a child gets stuck on a word? 
How does the teacher support the children in reading words that they find difficult? 
What phonic strategies do the children use? 
To what extent do they successfully apply them?
Do the children have any opportunity to employ a range of strategies e.g. analogy, onset and rhyme, picture clues etc.? 
Comprehension
Consider the questions the teacher uses in the session.
Do the questions encourage inference and /or deduction? 
How do the children respond to the questions?
Are the children encouraged to respond to, and build on each other’s ideas? Do children use peer partners?
 How does the teacher model exploratory talk?
Are any visual strategies or drama used to engage children and extend understanding?
	



















	What can I learn from the teacher I observed?
Following your observation of a class teacher teaching a guided reading session, make a notes of implications for your own learning:
















Engage with spelling and handwriting at a whole school and class level

Observe the teaching of spelling, taking note of the following:

	Focus: the teaching of spelling
	Observation Notes

	Are teaching strategies, rules and conventions taught systematically and explicitly?


	

	Are children taught phonemic, morphemic and etymological strategies?

	

	Is spelling taught in a lively and interactive way, through investigations, games and other multi-sensory activities?
	





	Do pupils have a personal spelling journal which includes high frequency, cross curricular and personalised spelling lists?
	

	How is reading used as a stimulus for exploring vocabulary and spelling patterns?

	

	In addition to specific spelling sessions, is spelling taught and modeled during shared and guided writing?
	





	How is ‘Talk for Spelling’ used by children in paired, group and whole class activities?

	





	Are children encouraged to proof read their own writing?


	


	What else have you noticed about the teaching of spelling?


	









   

Discuss the teaching of spelling with your teacher:

	What is the school’s Spelling Policy?
	







	How does the teacher plan for the teaching of spelling?
	







	How is spelling marked?
	







	How is children’s spelling development assessed?
	






	How are parents made aware of the school’s approach to spelling?



	


    
Links between spelling and handwriting:

	Focus:
	Observations:

	Read the school’s Handwriting Policy and note a) how this links with phonics instruction; b) how this supports the teaching and learning of spelling.

	

	Observe the teaching of handwriting and note links made to spelling



	


Paired microteaching: Plan, teach and evaluate a spelling session with a small group/whole class. Receive feedback from your partner.
	Lesson plan 
School Name:__________________________
Year group:____________________________      Date:__________________
Observed by:__________________________

	Revisit, Explain, Use
What do we already know?
Oral activities to confirm prior knowledge.
Explain the purpose of new learning.
Use vocabulary orally in context.
	


	Teach, Model, Define
How the pattern/rule/structure works.
Model spelling examples.
Define the rules, pattern and conventions.
Whole class/individual whiteboard spelling practice.

	

	Practise, Explore, Investigate
A range of interactive activities for children to practise the new learning e.g.
Whole class activities
Group Work
Extension Activities
Independent Work
Homework

	

	Apply, Assess, Reflect
Revise new learning
Apply in writing
Reflect on learning





	

	Other comments



	

	What can I learn from teaching my spelling session/activity?
How did you feel your session/activity went? What went well and what didn’t work well?


	After being observed teaching your own session/activity, summarise below the subject specific feedback you received from your peer. 
My peer and I discussed….



	As a result of the discussion with my peer I have learnt …


	I have questions about…..

	I was surprised that ……







Plan and teach a synthetic phonics lesson to a small group/whole class
	PHONICS LESSON PLAN


	Name:
	

	Date:
	

	

	
	Week & day:
	

	Phonemes & tricky words
	
	

	Revisit / Review
Practise previously learned graphemes


	

	Teach
[bookmark: _GoBack]Teach blending and segmentation of adjacent consonants. Teach some tricky words
	

	Practise
Practise blending and reading words with adjacent consonants. Practise segmentation and spelling words with adjacent consonants.
	

	Apply
Read or write sentences using one or more HF word and words containing adjacent consonants.
	

	Assessment (list suggestions): 






	What was the impact of your teaching on specific groups of learners?







	Evaluation (of your lesson), with an emphasis on particular strengths.








	Targets

	Actions required
(for completion by student)

	












	What can I learn from teaching my phonics lesson?
How did you feel your lesson went? What went well and what didn’t work well?


	After being observed teaching your own lesson, summarise below the subject specific feedback you received from your peer. 
My peer and I discussed….



	As a result of the discussion with my peer I have learnt …


	I have questions about…..

	I was surprised that ……







OBSERVATION OF DISCRETE PHONICS TEACHING
Phonics lesson: formal observation schedule  
	Student name
	
	Date:
	

	Year group
	
	Student placement
(Please circle)
	SE2(3)          SE3          PG1

SE3(3)          SE4          PG2

	Focus of the lesson/APP/learning objective

	

	Prompts
	Notes

	· Revisit
Does the student ensure that children practise phonemes already taught?
Is it kept lively and fast-paced?
Are all children encouraged to participate?
	





	· Teach
· Is the articulation of phonemes correct?
· Are children required to articulate phonemes themselves, not just listen to the adult doing so?
· Are the children taught the name of the letter?
· Are the children shown clearly how to read and write the letter?
· Are the children being taught how to blend and/or segment?
· Is there evidence of new learning, not just consolidation?

	

	· Practise
· Do children have opportunities to practise saying the phoneme?
· Are they given opportunities to read the corresponding graphemes?
· Are they given opportunities to blend phonemes to read words?
· Are they given opportunities to segment words into phonemes/graphemes for spelling?
· Are they given opportunities to write the letter?
	

	· Apply
· Is there evidence that children have opportunities to apply their phonic knowledge and skills in purposeful reading and writing activities?
· Do activities promote all four interdependent strands of language: speaking, listening, reading and writing?
	







	Throughout the session:
· Is the session multi-sensory but tightly focused on the learning goal? 
· Is it kept fun and interactive?
· Are props used effectively?
· Is it kept short and focused?
· Is it appropriate to the principles of EYFS practice?
· Does the trainee observe carefully to assess individual children’s progress?

	

	Overall commentary of the lesson, with an emphasis on particular strengths.

	




	In discussion, ask the student to comment on the impact of the learning on specific groups of learners.

	

	
	
	Overall grade as a teacher of early reading (including this lesson)
	High    Good   Minimum

	Targets
	Actions required
(for completion by student)

	
	

	Observer:
	
	Date:
	




3 copies:  one copy for student, one for observer, one for Partnership Office (via Link Tutor)


EARLY READING AUDIT (Year 3)

Outcome of your Early Reading Audit:

	Date achieved
	Grade

	
	


	Areas for development
	How this will be achieved

	








	





OBSERVATION OF DISCRETE PHONICS TEACHING (Year 3(3) & 4)

	Name:
	
	Date:
	

	Year group:
	
	Phase & 
Week:
	


	Focus of the lesson/APP/learning objective

	

	Prompts
	Notes

	· Revisit
How do the children revise prior knowledge?
How does the teacher encourage all children to participate?

	





	· Teach
· What’s the focus of the learning?
· Can you unpick the strategies the teacher uses to support children’s new learning?
· You might notice how children blend/segment/articulate their phonemes
· Reading and writing might be incorporated so try and unpick how this happens

	

	· Practise
· What’s the focus of this stage and how does it differ to what’s gone before?
· Again, look at the different strategies or use of games to support
· Consider the role of speaking, listening, reading and writing

	

	· Apply
· Again, what’s the focus?
· What do you think the children would now be able to do in their independent work?
· 
	







	Follow up
· How would you follow up this session?
· What would you revise?
· What new learning would you move onto?

	

	What can you carry forward into your own teaching?
	How will you achieve this?
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