Quality First Teaching for SEN
Linwood Teaching School Alliance (LTSA) in partnership with the University of
Winchester
School Direct PGCE General Primary with SEN
Module 3
Exploring the Curriculum
Summary of the Module
Trainees consolidate and deepen their understanding in order to ensure secure knowledge
of all subjects in the primary curriculum. They have opportunities to enhance their
subject and pedagogical knowledge of a chosen subject that leads to an investigation
within a practical classroom setting. Trainees have generic input on designing
investigations and analysing data from school-based enquiry in order to draw conclusions
about effective practice.
As well as an understanding of teaching and learning, trainees consider the planning,
assessment and evaluation of the teaching of subjects within the Primary curriculum.
There are opportunities to further explore cross curricular approaches to learning. The
development of subject knowledge and classroom-based approaches in all areas of the
curriculum is at the heart of the module leading to a subject-based investigation in a
practical classroom context. Trainees develop an understanding of approaches to ethical
responses to working with young children within a professional context.
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Learning outcomes ( at Level 6)
1. Deepen understanding and subject knowledge relating to aspects of the curriculum and
how children develop as learners in these areas
2. Investigate how pedagogical choices impact on children’s learning
3. Demonstrate skills of professional enquiry to develop their role as an informed
practitioner
4. Apply theoretical understanding in order to contextualise classroom practice
5. Understand the cognitive curriculum and how children develop learning to learn skills
6. Develop understanding of how children establish early core /functional skills in reading,
writing and numerosity
7. Investigate school based accelerated learning approaches
In addition, at Level 7
8. Synthesise theory and practice in order to support coherent and well-structured
responses to curriculum developments
9. Make good connections and explore key ideas in order to justify approaches to teaching
and learning across the curriculum.
Module Experience and Organisation
Both modules ensure experience of the Primary curriculum and trainees are given school
based training and grounding in all the different subjects in the Autumn Term. Additional
training is available throughout the year at the University for core subjects.
You will have taught sessions within each subject area and have the opportunity to
develop your thinking about one curriculum area in detail. This taught module enables you
to develop your knowledge and understanding of the different subject areas, concurrently
with your school based experience in mainstream and special school settings.
You will have full access to the University of Winchester’s student support resources which
include their online intranet.
Assessment
Trainees will choose to explore and investigate one subject area in depth and devise their
own individual questions in order to carry out a school-based enquiry leading to a written
submission.
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The Assignment
The assignment for this module takes the form of an individually designed investigation
into one aspect of trainees’ own professional practice relating to SEN that they wish to
develop further, within the context of their chosen subject. Students should choose a
subject and aspect of professional practice based on their experience so far, in order to
explore and investigate one aspect of SEN in greater depth.
This should :
 Be classroom based
 Require the student to keep a journal throughout the research placement,
including reflections and evaluations of observations
 Develop an investigation into the trainee’s own practice, working with small groups
of children
Trainees will choose to explore and investigate one subject area in depth, which may be
the same or differ from that studied for the Introduction to the Curriculum module.
Trainees will have support from their allocated assignment tutor to devise their own
question to investigate.
Trainees will submit a 4,000 word assignment detailing this investigation.
Presentation of the assignment
The submitted assignment should conform to the University guidelines for written
assignments and will be marked against the PGCE Level 7 marking criteria. When writing
this assignment, students must ensure that they have provided;
• an abstract summarising the context of their investigation, including the question being
investigated (up to 250 words which are not included in the word count)
• a rationale and literature review which provide a clear context and justification for the
area of professional enquiry and includes a critical analysis of current research and
thinking around the chosen question (up to 1,500 words)
• an outline of the research methods used, including how the investigation was carried out
and why this approach was chosen, how the focus group or groups were chosen and how
any ethical issues were addressed (approximately 300-500 words)
• the findings of the investigation should be clearly and appropriately presented, and
these findings discussed and critically analysed with reference to relevant literature and
research. (approximately 1,500-2,000 words)
• a conclusion which clearly identifies implications of the investigation on classroom
practice (approximately 3-500 words)
• an appendix of relevant material which might include;
o

an account of the pilot study, if carried out
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o
o
o
o
o

samples of raw data collected, for example children’s work,
transcriptions
any letters of permission, consent,
sample pages from journal
reflections from peer feedback and discussion
any other relevant material

The appendix should only include sample material that has been referred to within the
main body of the assignment.
Whilst trainees may choose the same subject for both curriculum assignments, they must
ensure that the literature review for Exploring the Curriculum closely reflects the focus of
their investigable question. This may require trainees to draw on some of the same key
texts used for their Introduction to the Curriculum assignment but the primary focus for
Exploring the Curriculum should be drawn from journals and appropriate primary sources.
If trainees have chosen the same subject that they submitted for the Introduction to the
Curriculum assignment, it is essential that they do not repeat this content and that the
written submission for Exploring the Curriculum presents new and original material.
PGCE assignment generic marking criteria
These marking criteria are based on expectations for Level 7 marking at the University of
Winchester as set out in Appendix 4 of the Academic Regulations for Taught Programmes
2011
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